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I. COURSE DESCRIPTION 

This course is a designed to familiarize students with topics related to language use in social contexts in Spanish-

speaking communities and to provide a comprehensive introduction to the theoretical frameworks and methods of 

sociolinguistic research. In particular, we will examine how both social elements – such as language ideologies, 

race, gender, socioeconomic status, and identity – and linguistic and cognitive mechanisms can influence 

sociolinguistic variation. In addition to theoretical components, this course will also include hands-on practice in 

sociolinguistic methods, including data collection and coding procedures. This course will expand students’ 

awareness of social aspects of language and their implications for both for linguistic analysis and in the world at 

large and will provide them with the tools necessary to develop their own research related to Spanish in social 

contexts. 

 

II. OBJECTIVES 

The course is designed to satisfy the learning goals of the Department of Spanish and Portuguese for the PhD in 

Bilingualism and Second Language Acquisition. By the completion of this course, students will: 

 

• Be familiar with the scope of sociolinguistics and its relationship to other subdisciplines and academic fields 

• Have an expanded awareness of social aspects of language and their implications for linguistic analysis 

• Have broad knowledge of multiple areas of sociolinguistic inquiry, including, but not limited to, the 

relationships between language and age, gender, social class, race, and identity. 

• Be familiar with a breadth of methodologies that are used in sociolinguistic research, including, but not 

limited to, corpus analysis, sociolinguistic interviews, ethnography, and experimental methods. 

• Possess the necessary methodological and analytical skills to develop their own research agenda on a 

specific topic related to Spanish sociolinguistic variation. 

• Be aware of the real-life implications of sociolinguistic theory and the findings of sociolinguistic research 

• Better understand how sociolinguistic theory and practice can be applied to their own life, work, and 

research, regardless of the discipline. 

 

 

III. MATERIALS 

All course materials will be provided on Canvas, including journal articles and book chapters. Please see Section X 

for the full bibliography of required readings for the course, as well as related supplemental (optional) readings. 

 

IV. CLASS STRUCTURE 

While there is no participation grade in this course, participation is an essential component in the success of this 

class. Scholarly endeavors and intellectual pursuits are richer when they foster community and include a variety of 

perspectives. As your instructor, I will spend time during class reviewing core concepts and answering questions, 

https://spanport.rutgers.edu/academics/245-graduate/ph-d-in-bilingualism-2nd-language-acquisition/806-bilingualism-and-second-language-acquisition-learning-goals-and-assessment.
https://spanport.rutgers.edu/academics/245-graduate/ph-d-in-bilingualism-2nd-language-acquisition/806-bilingualism-and-second-language-acquisition-learning-goals-and-assessment.
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but since this is a seminar-style course, the majority of our class time will be spent discussing concepts and readings 

together. For this reason, it is critical that you (1) show up for class, (2) do the readings, (3) reflect on the readings 

before coming to class, and (4) participate actively, both by sharing your insights and questions and by listening to 

and collaborating with peers. See Succeeding in a Graduate Seminar and Maximizing Your Success in Graduate 

School Seminars for additional tips. 

 

 

V. GRADING AND GRADE COMPONENTS 

 

GRADING SCALE GRADE COMPONENTS 

 

A 92-100 

B+  87-91 

B 82-86 

C+ 77-81 

C 70-76 

D 65-69 

F 0-64 
 

 

Homework  30% 

Research Notebooks 20% 

Research Project and Related Assignments 50% 

 

1. Homework Assignments  (30%) 

At the end of class, students may receive a homework assignment to complete and submit on Canvas before 

the subsequent class. These assignments may consist of short essay prompts, activities to practice 

investigative methodologies, writing practice, and data analysis, among others. 

 

2. Research Notebooks (20%) 

A critical part of being an active researcher is generating new ideas for research projects and making 

connections between your own ideas and previous work. Students will keep a research “notebook” to 

reflect on the readings for each week, make connections between sociolinguistics and their own research 

interests, and brainstorm ideas for new research projects. Students are required to submit “notebook” 

entries to Canvas that provide answers to the questions below in any format (complete sentences, short 

paragraphs, bullet points). Submissions can be provided as electronic documents, or, if using a real-life 

notebook, as a picture of your written entry. Submissions are limited to a 200-word maximum and will 

be graded for completion. 

 

Related to the reading(s) for the week: 

(1) How might the concepts, methods, or results, etc. in this week’s reading(s) be applicable to 

your own area of research interest? 

(2) What ideas for new research do you have based on this week’s reading(s)? 

(3) What, if anything, have you observed in language this week (e.g., with family, on the radio, in 

another class, etc.) that may be a variable of sociolinguistic interest? (optional) 

(4) What (if any) questions/doubts do you have either about the content of the readings or about 

applying sociolinguistic frameworks to your own research? (optional) 

 

3. Research Project (50%) 

Students will produce an original research project related to an area of sociolinguistic inquiry. This 

proposal will consist of several assignments, including both an oral presentation and a final paper, as well 

as smaller assignments over the course of the semester that build to the final product.  

https://grad.uw.edu/for-students-and-post-docs/core-programs/mentoring/mentor-memos/succeeding-in-a-graduate-seminar/
https://sps.columbia.edu/sites/default/files/2022-03/Maximizing%20Your%20Success%20in%20Graduate%20School%20Seminars%20(1).pdf
https://sps.columbia.edu/sites/default/files/2022-03/Maximizing%20Your%20Success%20in%20Graduate%20School%20Seminars%20(1).pdf
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a. Topic Submission (5%) 

b. Research Questions (5%) 

c. Background Literature draft (15%) 

d. Hypotheses (5%) 

e. Methods draft (15%) 

f. Presentation (with preliminary results, at minimum) (20%) 

g. Final Written Project (40%) 

 

 

VI. COURSE POLICIES 

 

Assignment policies 

All assignments should be turned in on Canvas by the due date. Late assignments will be reduced by 5% of the 

total possible points for each 24-hour period that they are late, up to 50% off. This means that students can turn in 

late assignments at any time before the last day of classes and still receive up to 50% credit for their work. However, 

this policy is flexible, provided that you communicate your needs with me. If you feel that you will not be able to 

complete certain coursework by the established deadline for any reason at all, please contact me as soon as possible 

so that we can make alternative arrangements (such as a new deadline or additional support) for you to complete 

the work. 

 

Communication 

Both the teacher and the students are responsible for checking email every 48 hours, not including weekends and 

holidays. please email me at kendra.dickinson@rutgers.edu to receive the promptest reply rather than contacting 

me through Canvas.  

 

Academic Misconduct  

Students are responsible for reading and understanding the Code of Academic Integrity at Rutgers University. 

Examples of academic dishonesty include, but are not limited to, plagiarism, cheating, and aiding and abetting 

dishonesty. An example of plagiarism would be to submit a written sample which in part or in whole is not the 

student’s own work without attributing the source. Cheating includes allowing another person to do your work 

and submitting the work under your own name.  

For more information, please review the documents provided by Rutgers that outline the details of this policy: 

http://nbacademicintegrity.rutgers.edu/home/academic-integrity-policy/ 

 

 

VII.  RESOURCES 

 

Rutgers University Libraries  

The Rutgers University Libraries offer numerous resources to assist students. Librarians can help guide you 

through research and reference tools. Get started here: Introduction to Rutgers University Libraries 

 

Office of Disability Services (ODS) 

(848) 445-6800 | dsoffice@echo.rutgers.edu | website 

Rutgers University is committed to the creation of an inclusive and safe learning environment for all students and 

welcomes students with disabilities into all the University's educational programs. ODS provides reasonable 

academic accommodations for students with disabilities.  

 

mailto:kendra.dickinson@rutgers.edu
http://nbacademicintegrity.rutgers.edu/home/academic-integrity-policy/
https://www.libraries.rutgers.edu/
/Users/kendradickinson/Library/CloudStorage/Dropbox/Rutgers/Courses/Summer/SU24/Introduction%20to%20Rutgers%20University%20Libraries
/Users/kendradickinson/Library/CloudStorage/Dropbox/Rutgers/Courses/Fall/F24/293_F24/(848)%20445-6800
mailto:dsoffice@echo.rutgers.edu
https://ods.rutgers.edu/
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Rutgers Center for Social Justice Education and LGBT Communities (SJE) 

848-445-4141 | sje@echo.rutgers.edu | website 

 SJE promotes a supportive environment for students of all backgrounds, with a focus on gender and sexuality, 

while promoting both social and educational opportunities for leadership, identity, and social justice advocacy 

development. 

 

Counseling, ADAP & Psychiatric Services (CAPS)  

848-932-7402 | health@rutgers.edu | website 

University mental health support service that includes counseling, alcohol and other drug assistance, and 

psychiatric services staffed by a team of professionals within Rutgers Health services to support students’ efforts 

to succeed at Rutgers University.  

 

UWill 

http://health.rutgers.edu/uwill/ 

Free immediate access to teletherapy; you can choose a therapist based on your preferences including issue, 

gender, language, ethnicity.  

 

Violence Prevention & Victim Assistance (VPVA) 

848-932-1181 (24/7 Availability) |vpva@echo.rutgers.edu | website 

The Office of Violence Prevention and Victim Assistance provides counseling and advocacy, to the University 

community, aiming to prevent and address interpersonal violence. They offer 24/7 crisis intervention with 

confidential advocates. 

 

Additional Resources  

Bias Incident Reporting https://nbdiversity.rutgers.edu/bias-and-crisis-support 

Student Health Services https://health.rutgers.edu/ 

Basic Needs Assistance (food, 

housing, and other essentials): 

https://ruoffcampus.rutgers.edu/basic-needs 

 

VIII.  IMPORTANT ACKNOWLEDGEMENTS 

 

Land Acknowledgement 

We acknowledge that the land on which we stand is the ancestral territory of the Lenape People. We pay respect to 

Indigenous people throughout the Lenape diaspora – past, present, and future – and honor those who have been 

historically and systemically disenfranchised. We also acknowledge that Rutgers University, like New Jersey and 

the United States as a nation, was founded upon the exclusions and erasures of Indigenous peoples 

(https://diversity.rutgers.edu/honor-native-land). For more information, you can visit: 

• http://www.lspirg.org/knowtheland 

• https://doi.org/10.2307/j.ctt1k3s9r0.5 

 

 

Instructor’s Statement 

I believe that learning is not simply absorbing information, but rather from comes from doing and connecting to 

your own experiences. For this reason, my educational philosophy and teaching style are deeply rooted in teaching 

to the whole student, recognizing that everyone reacts to and understands course materials based on their own 

realities and lived experiences. I strive to create learning environments that make impactful connections between 

course content, the self, and the world-at-large, providing multiple means of representation, action, expression, and 

engagement to cultivate inclusive learning experiences for all students as whole persons.  

tel:+18484454141
mailto:sje@echo.rutgers.edu
https://socialjustice.rutgers.edu/
tel:+1-848-932-7402
mailto:health@rutgers.edu
https://health.rutgers.edu/medical-and-counseling-services/counseling-services
http://health.rutgers.edu/uwill/
/Users/kendradickinson/Library/CloudStorage/Dropbox/Rutgers/Courses/Fall/F24/293_F24/848-932-1181
mailto:vpva@echo.rutgers.edu
https://vpva.rutgers.edu/
https://nbdiversity.rutgers.edu/bias-and-crisis-support
https://health.rutgers.edu/
https://ruoffcampus.rutgers.edu/basic-needs
https://diversity.rutgers.edu/honor-native-land
http://www.lspirg.org/knowtheland
https://doi.org/10.2307/j.ctt1k3s9r0.5
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I am a whole person, and so is each one of my students. There are many circumstances in the world that can impact 

our ability to do our best academic work, from political unrest to pandemics, from social injustices to personal 

challenges. If, at any point, you experience anything impacting your performance or ability to participate in this 

class, please reach out to me. I promise to treat you as a whole person, and work with you to come up with solutions 

or resources to help you be successful in this course and supported in life. 

 

 

IX.  COURSE CALENDAR 

This is a tentative schedule, which may be modified as the semester develops at the instructor’s discretion. All 

assignments and readings are to be done before class on the day that they are listed. 

 

 RN: Research Notebook 

 

RP: Research Project 

 

HW: Homework 

 

 

Class Date Topic Readings Other Assignments 

September 5th  Introduction 

 

Wardhaugh & Fuller (2015) Chapter 1 

 

 

September 12th The field of (Spanish) 

sociolinguistics 

 

Wardhaugh & Fuller (2015) Chapter 3 

Wardhaugh & Fuller (2015) Chapter 6 

Díaz-Campos et al. (2020) 

 

RN1 

September 19th   Age 

 

Llamas (2006) 

Roels & Enghels (2020) 

Michnowicz (2021) 

 

RN2 

HW1 

Download Praat 

September 26th  Gender and sexuality 

 

 

Queen (2013)  

File-Muriel et al. (2021) 

Fernández-Mallat & Dearstyne (2021) 

 

RN3 

HW2 

October 3rd   Social class 

 

Ash (2013) 

Molina Martos (2020) 

Shin & Otheguy (2013) 

 

RN4 

HW3 

October 10th  Style Schilling (2013) 

Holguín Mendoza (2017) 

Callesano (2023) 

 

RN5 

HW4 

October 17th  No class – Kendra at conference 

October 24th   Race and ethnicity  Rosa & Flores (2017) 

Powel (2022) 

 

RN6 

RP: Topic(s) and 

RQs 

 

October 31st    

Language Contact 

Erker & Bruso (2017) 

Woods & Rivera-Mills (2012) 

 

RN7 

HW6 

https://www.fon.hum.uva.nl/praat/
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November 7th Language attitudes and 

sociolinguistic perception 

 

Campbell-Kibler (2010a) 

Callesano & Carter (2019) 

RN8 

RP: Background Lit 

November 14th  

 

Language attitudes and 

sociolinguistic perception 

 

Chappell (2019) 

Walker et al. (2014) 

Chappell & Barnes (2023) 

 

RN9 

RP: Hypotheses 

 

November 21st    Cognitive Sociolinguistics 

 

Campbell-Kibler (2010b) 

Claes (2017) 

 

RN10 

RP: Methods 

 

November 26th - 

this is a Tuesday, 

Rutgers schedule 

change 

Sociolinguistics, 

communities, and justice 

 

Wolfram (2013) 

Bucholtz et al. (2014) 

Carter (2018) 

 

RN11 

 

December 5th Final Presentations  

 

RP: Presentation – 

with preliminary 

findings 

Final Written Project due by December 20th at 11:59PM 
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